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Evidencing the Graduated Approach
INn the Statutory Assessment Process
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Partners on the pathway to a positive future for children and young people



Aims of the session

* Explore the criteria for EHCP requests

» Explore possible sources of evidence to
demonstrate individual needs

* Discuss and share ways to evidence the
graduated approach to inform statutory
assessment requests



SEN Code of Practice '7%35%3%;”

“The majority of children and young people
with SEN or disabilities will have their needs
met within local mainstream early years
settings, schools or colleges.

Some children and young people may
require an EHC needs assessment in order
for the local authority to decide whether it is
necessary for it to make provision in

accordance with an EHC plan.’
SEN Code of practice 2015



Who needs an EHCP? ") aese,

The child or young person:

a)Has severe or complex long term needs that affect
their everyday life;

b) Requires provision and resources that are not
normally available within a mainstream education
setting;

c) Requires intensive help and support from more
than one agency; and

d) Despite relevant and purposeful levels of support
being provided by their educational establishment,
they are making limited or no progress



SEN Code of Practice

"The purpose of an EHC plan is to make
special educational provision to meet the
special educational needs of the child or
young person, to secure the best possible
outcomes for them across education, health
and social care and, as they get older,
prepare them for adulthood.’

SEN Code of practice 2015



SEN Code of Practice

Local authorities use the information from the assessment to:

» Establish and record the views, interests and aspirations of
the parents and child or young person

* Provide a full description of the child or young person’s
special educational needs and any health and social care
needs

« Establish outcomes across education, health and social
care based on the child or young person’s needs and
aspirations

« Specify the provision required and how education, health
and care services will work together to meet the child or
young person’s needs and support the achievement of the
agreed outcomes



EHC Pathway

Up to 4 Weeks

Up to 16 Weeks

Step 3 and Step 4

My Needs and My Plan:
EHC Plan drafted

~>

Information gathering
and further
assessment work
completed by SENAR
Plan Coordinator

SENAR Plan
Coordinator drafts the
EHC Plan

Education, Health and
Care Plan Meeting (12
weeks) is led by the
SENAR Plan
Coordinator
with family and
professionals to

develop the plan

Up to 20 Weeks

On Going

Step 6

My Life:
EHC Plan is finalised

Step 7

My Review:

Implementation & Review

~

The EHC Plan,
including the personal
budget, is finalised.

SENAR Principal
Officer presents the
EHC Plan to the EHC

Panel Meeting (2)

EHC Panel agrees and
signs off the EHC Plan

~

Implementation

The school or setting
identify the short term
targets, support &
monitoring to meet
the outcomes in the
EHC Plan.

Review

The EHC Plan will be
reviewed at least
annually




SEN Code of Practice

Evidence of the child or young person’s academic attainment (or developmental
milestones in younger children) and rate of progress

Information about the nature, extent and context of the child or young person’s SEN

Evidence of the action already being taken by the early years provider, school or
post-16 institution to meet the child or young person’s SEN

Evidence that where progress has been made, it has only been as the result of
much additional intervention and support over and above that which is usually
provided

Evidence of the child or young person’s physical, emotional and social development
and health needs, drawing on relevant evidence from clinicians and other health
professionals and what has been done to meet these by other agencies, and

Where a young person is aged over 18, the local authority must consider whether
the young person requires additional time, in comparison to the majority of others of
the same age who do not have special educational needs, to complete their
education or training. Remaining in formal education or training should help young
people to achieve education and training outcomes, building on what they have
learned before and preparing them for adult life.



SEN Code of Practice

In orderto make a decision aboutwhetherto carry out a statutory assessment, the local
authaority will need to take into account awide range of evidence and should pay particular
attention to:

Evidence base Attached

Evidence ofthe child or young person’s academic attainment (or
developmental milestones in younger children)

Evidence ofthe child or young person’s rate of progress, demonstrating
impact of support provided by the setting

Information aboutthe nature, extent and context ofthe child oryoung
person’s special educational needs.

Information about the required provision, CRISF assessment (Lriteriator
special Provision)completed with at least one outside agency involved.

Evidence oftheaction and its evaluation already undertaken by the early
years provider, schoolor post-16 institution

Evidencethatwhere progress has been made, ithas only been as a result of
much additional intervention and support over and above thatwhichis usually
provided

Evidence ofthe child oryoung person’s healthneeds and physical, emotional
and social development, the impact on their learming and development, and
what has been doneto meet these by otheragencies

Wherea young personis over 18, the local authority must consider whether
the young personneeds additional timeto complete their education or training
in comparison to the majority of others ofthesame agewho do not have
special educational needs.




Discussion
With the people on your table please think
about each of the items In the list.

How could you evidence these from the
iInformation you will have in school?



What evidence should be considered?

Evidence of the child or young person’s academic attainment (or developmental
milestones in younger children)

Evidence of the child or young person’s rate of progress, demonstrating impact of support
provided by the setting

Information about the nature, extent and context of the child or young person’s special
educational needs.

Information about the required provision; CRISP assessment (Criteria for Special
Provision) completed with at least one outside agency involved.

Evidence of the action and its evaluation already undertaken by the early years provider,
school or post-16 institution

Evidence that where progress has been made, it has only been as a result of much
additional intervention and support over and above that which is usually provided

Evidence of the child or young person’s health needs and physical, emotional and social
development, the impact on their learning and development, and what has been done to
meet these by other agencies

Where a young person is over 18, the local authority must consider whether the young
person needs additional time to complete their education or training in comparison to the
majority of others of the same age who do not have special educational needs.



Panel Essentials ) dceessio.

Revised arrangements since September 2016, to help
ensure a fair and consistent decision making process.

What do they need?
What have you done?
What impact did it have?

Evidence of a graduated approach



Graduated Approach

SEN support should take the form of a four-part cycle
(Assess, Plan, Do, Review) through which decisions
and actions are revisited, refined and revised.

This should provide a growing understanding of the
pupil’s needs and of what supports the pupil in
making good progress and securing good outcomes.
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The graduated approach
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Yes

Yes

Quality First Teaching
School delivers Quality First Teaching.
Has progress been made? If yes continue
appropriate level of provision.

L 2

Universal Support
Class teacher/parent has concerns re progress;
provide Universal Support.
Has progress been made? If yes continue
appropriate level of provision.

High Quality Teaching

High Quality Teaching with some
differentiation

i

Targeted Support
Concerns continue so school involves SENCo/
school based specialist provide Targeted Support.
Has progress been made? |[f yes continue
appropriate level of provision.

Additional intervention planned
by the class teacher with TAs

1§

Further targeted support —
Advice and support from the SENCO

Specialist Support
Concerns continue so school should involve
specialist services and implement outside agency
recommendations.
Has progress been made?
If yes continue appropriate level of provision.

Outside agency involvement




Graduated Approach

Specialist

Adwvice and supporican be
given from a vanety of agences
depending on the chid's needs

Universal support remamns n piace

Targeted
Targeted support is additional, time-imited. tsiored support.
Targeted support can be for any area of need whe® s pupi is una-
ble b make prog®ss though universal provision. Pupils
receiving targeted support do not necessanly have SEND.
Universs! support remains in piace.



Universal Support

“High quality teaching, differentiated for individual pupils,
IS the first step in responding to pupils who have or may
have SEN. Additional intervention and support cannot
compensate for a lack of good quality teaching”

Universal support includes changes that will enable the pupill
to access whole class teaching, personalised where needed

« Environment — display / lighting / seating / distraction
 Language - appropriate, modelled and explained.

* Resources — accessible / supportive

« Grouping / pairing / adult support

 Alternative methods to record (including ICT)

« Strategies to promote independence (task management)



Targeted Support

Should a pupil be unable to make progress through
universal provision, class teachers should plan appropriate
targeted intervention. This should ideally be:

Evidence based rather than just closing the gap / booster
groups
Little and often

O

rganised at times so that the pupil can still benefit from

class teacher input in core lessons
Jointly planned - CT / TA/ Senco

S
W

S

nould be evaluated — do pupils make progress? If not
Ny not?

nould be changed if not having an impact



Specialist Support

Advice and support can be given from a variety of agencies
depending on the child’'s needs.

Most agencies will want to know what has already been tried
as part of the referral process.

Recommendations should be acted on and evidence
collated for review and discussion.

Parental permission is heeded for most referrals.
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Evidencing the Graduated Approach
in the Statutory Assessment Process




Evidencing the graduated approach

Yes

Yes

Quality First Teaching
School delivers Quality First Teaching.
Has progress been made? If yes continue
appropriate level of provision.

L

Sources of evidence

Universal Support
Class teacher/parent has concerns re progress;
provide Universal Support.
Has progress been made? |If yes continue
appropriate level of provision.

Evidence of High Quality Teaching
Differentiation, one page profiles, use of access
strategies/adjustments such as ICT, and adult
support within whole class learning.

L ]

Targeted Support
Concerns continue so school involves SENCo/
school based specialist provide Targeted Support.
Has progress been made? |If yes continue
appropriate level of provision.

Evidence of targeted support

PSS toolkits, learning targets (including review),
provision maps, small group intervention
monitoring (detailing frequency and impact of
support). Pupil and parent voice.

L

Specialist Support
Concerns continue so school should involve
specialist services and implement outside agency
recommendations.
Has progress been made?
If yes continue appropriate level of provision.

Evidence Specialist Support and the involvement of
more than one outside agency.

Reports from outside agencies, nature and impact
of specialist intervention, monitoring and review of
progress. Pupil and parent voice.




Graduated Approach e

Possible evidence to

gs;jv;;:tal Descr:g;ggn of Teaching and learning strategies RS T
Class =ome difficulties in | High Quality Teachingwith a specificconsiderationfor children | Assess:
teacher/parent has | the acquisition with learning needs. The classi/subjecdteacheris accountable | O Attainment data
COMCErnsre and/oruse of forthe progress ofthe CYP within the mainstream class,
progress. language, literacy | predominanthy working on modified curriculum tasks. High Plamn:
and numeracy Cluality Teaching meets the needs of all pupils and incudes: O One page profilewith
Differentiation skills. * Flexible groupingarrangements differentiation strateqgies,
neededinsome * |ncreased differentiation of activities and materials by includinguse of ICT
subject areas. May be some presentation, outcome, timing, scaffolding and additional U Differentiated planning
difficulties with rEsouUrces
Awareness ofthe | adaptive behaviour | «  Differentiated questioning andtargeted, simplified Do:
potential need for | and social skills. level/pacelamount ofteacher talk O Evidence oftargetplans or
guidanceand » Alternative forms of recording routinely used ITPs (include dates)
support. May t"_a able to » Use ofvisual, auditory and kinaesthetic approaches _
OTQANISETESOUCES | o Awareness that a CYP may need moretime to complete Review: _
Some adult f':'r_fﬂ_"'_"“ﬂr tasks and that equality of access may mean thattheyneed | — Progress monitored
supportfor activities. to do somethings differently
learmirg.

* Small step approaches

* Resources and displays that supportindependence

* Routinefeedback to pupils

» Environmental considerations are made to meet the needs
ofall pupils e.q. seating position, personal space and
classroom layouts, displays and signage

# A monitoring system should bein placeto assess CYP
need, identify outcomes, implement support and monitor
and evaluate progress




Band

PSS Toolkits

sounding and blending.

Canresd 10 ofthe Y1 common exception words

digraphs and use themto blend to read regular
words e.g.

Can blend to read gyp words that include double
finalconsonants ie. ff, 22, [ gk e.g. mazs, will, fick.

Can use phonic knowledge to read simple
phonetically regular 2-syllable words e g. mango,
zunzef.

basis of theirtitie and illustrations.

Links avents in stories to their own expenences.

the text and illustrations for support.

I.I:an ordera sequence of 3 pictures independently
from & familiar story they have recently heard.

Band

Natanal
h2and of

Can resd some frequently encountered cyg fluently
[without overt sounding and blending)

Reads up to 30 common/familisrwords by sight.

Beginning to develop 1:1 comespondence when
reading sloud.

Can recognise and say up to i standard vowel
digraphs and use themto blend to read CVCe.g.
rain, mget, fam.

Can recognise sh, gh, thend use to read CVC e.g.
zhip, chop, thin.

Can apply phonic knowledge to independent readng
with minimal adult prompts.

Can resd known words in simple sentences and
texts.

Demonstrates an enjoyment of an increasing range
of books.

Band

Reads up to 20 common/tamiliar words by sight.

an recognise and say the sound for allletters ot fhe
alphabet.

Can blend to read short vowel CVC e.g. pin, hot,
box.

Beginning to apply phonic knowledge to independent
reading with adult prompts.

[s beginning to retellthe main points ofthe texdtin
sequence with the aid of visual andforverbal
prompts &.g. story boands, picture sequences.

Band

Reads up to 10 commeon T Tamilier words by sight.

Band

Natanal

haand of
Mursary

Band

|

Can recognise and say the sound formostlelters of
the siphabet.

Lan use a visual cue to talk about 8 character
andforevent in a familiar story.

Can dentfy the mein events in a Tamiliar story and
uses in imaginative play.

Uses story language e.g. onceupon a fime_. when
cresting own stones to picturesin s book.

Can continue & rhyming string e.g.caf, mat ...

Il

il

READING FLUENCY

PHONIC SKILLS

ATTITUDE TOWARDS READING

UNDERSTANDING




Support Tool L&L

AG

AB | AC | AD AE AF

AA

Secure Bandings
Spring

Key to level of support
indicated by secure banding

No SEN Support

Universal Support

Targeted Support

Specialist Support
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Graduated Approach

Accessto
Education

Possible evidence to

consultation.

Considerable
differentiation
and/or modification
neededin all
subject areas.

Considerable adult
support and
resources required
to enable access
to learning and the
curriculum

limited progress.

Functional Zkills in
English and Maths
at Entry levelin
post-16

» Work on significantly modified curriculum tasks

»  Access daily individual support

* Encourageindependence

* Create opportunities for peerto peer interaction

* Monitor progress using highly structured methods

* Provide opporunities for CYPto develop independent living
skills through access to targeted interventions

» Toprovide opporunities forthe CYP to engagein
community/school activities

» A monitoring system shouldbein placeto assess CYP
need, identify outcomes, implement support and monitor
and evaluate progress, forexamplean IEP orOnePage
Profile.

» Plannedreviews includingthe parentand CYP

SE‘EI:;FI;.EJT Desir;‘gggn of Teaching and learning strategies BT T T Tty
Concerns continue | Severe and Teaching approaches placea high emphasis ondirecttraining, | Assess & Plan:
so schoolshould persistentlearning | very finely graded and practical tasks which provide O QOuisideagency report/
involve spedalist | difficulties. opportunities for frequent repetition and reinforcement. recommendations
services to provide Additional adults support the CYP individually, under the Do:
assessment and Making very direction of outside agencies to: O Details and evidence of 1:1

intervention work overtime
Review:
O Evidencetheimpact of
specialist support e.g. entry
and exit data
Intervention monitoring to
includeimpact of specialist
support

Advice & guidance from:

C SEMCO orSpecialist
teacher

C Dutside agencies e.g. PS5,
EPS, SALT, 5353

Statutory assessment request conside

red

Personalised
Developmental
curriculum.

SEVEre orcomplex
longterm needs
that affect their
everyday life

As above through a highly individualis ed curriculum approach
and planned opportunities to access specificindividwal
programmes of support.

Adaptations for access to the curriculum.

settings MU ST submit

O CRISP profile
Evidence of provisionand
impact

O Evidenceforassessment




Evidencing the graduated approach

Specialist Support
Concerns continue so school should involve

Evidence Specialist Support and the

involvement of more than one outside agency.

specialist services and implement outside agency Reports from outside agencies, nature and

recommendations. impact of specialist intervention, monitoring

Has progress been made? If yes continue

and review of progress. Pupil and parent voice.
appropriate level of provision.

1 §

Consider whether the pupil meets the criteria to make a request for an EHCP.

Does the child or young person:

a) Have severe or complex long term needs that affect their everyday life;

b) Require provision and resources that are not normally available within a mainstream
education setting;

c) Require intensive help and support from more than one agency; and

d) Despite relevant and purposeful levels of support being provided by their educational
establishment, they are making limited or no progress

Would a statutory assessment benefit the child? If yes consider making a request for an
EHCP.



Evidencing the graduated approach

Consider whether the pupil meets the criteria to make a request for an EHCP. Does the child or young person:
a) Have severe or complex long term needs that affect their everyday life;

b) Require provision and resources that are not normally available within a mainstream education setting;

c) Require intensive help and support from more than one agency; and

d) Despite relevant and purposeful levels of support being provided by their educational establishment, they
are making limited or no progress

Would a statutory assessment benefit the child? If yes consider making a request for an EHCP.

Yes
Arrange a ‘Team around the Child/Young Complete CRISP Assessment with outside
person’ (TAC) meeting to consult with relevant agencies. Gather and review evidence of the
agencies. Request reports from all involved. graduated approach to inform the request.
Yes

Submit a request for EHCP assessment ensuring that the information clearly identifies

1: Information about the nature, extent and context of the child or young person’s special educational needs.
Include their attainment and progress data, demonstrating the impact of support provided by the setting.

2: Evidence of the action and its evaluation already undertaken by the setting. Evidence that where progress has
been made, it has only been as a result of additional support over and above that which is usually provided.




Reviewing a request

Accessio
; Education

Reason for Request of EHC Assessment

Please provide an overview ofthe evidence ofthe child or young person’s needs in relation to the thresholds for EHC assessment

Recommendation Yes/No

Evidence

1. Has severe or complexlong term needs

that affect their everyday life

2. Requires provision and resources that
are not normally available within a

mainstream education setting

3. Requires intensive help and support

from more than one agency

4. Despite high levels of supportis making

limited or no progress

5. Has parental consent

Overall recommendation

This child requires a full assessment of their Education, Health and care needs.




Discussion

Please look at the example request for an
EHCP assessment.

Can you decide whether you think it would meet the
criteria for assessment.



Reviewing a request

Accessio
; Education

Reason for Request of EHC Assessment

Please provide an overview ofthe evidence ofthe child or young person’s needs in relation to the thresholds for EHC assessment

Recommendation Yes/No

Evidence

1. Has severe or complexlong term needs

that affect their everyday life

2. Requires provision and resources that
are not normally available within a

mainstream education setting

3. Requires intensive help and support

from more than one agency

4. Despite high levels of supportis making

limited or no progress

5. Has parental consent

Overall recommendation

This child requires a full assessment of their Education, Health and care needs.




Key messages from panel ) &5,
Key questions:
* Is it relevant?
* Does it show what has been put in place?
* Does it show the impact it has had?

* IS It up to date?

* Does it provide an overview of what
support has been put in place?

* \Who can we contact to gain further
Information?



Stumbling blocks ™) e,
 |nsufficient information about the child’s

needs

* |nsufficient information about what the
setting has already been doing

* |nsufficient information about the child’s
progress and the impact of intervention

* The child is making progress and their
needs can be met in a mainstream school



Evidence

In order that the Local Authority has the information it needs to
decide if these criteria are satisfied, it would expect to see proof
of:

« the action taken by a school, including evidence that
appropriate interventions, support and resources, which are
available through the Local Offer and school's SEN funding,
have already been put in place, including the
Assess/Plan/Do/Review cycles;

 the child or young person’s failure to make expected
progress; and

 the special educational provision required to meet the child or
young person's needs cannot reasonably be provided from
with the resources normally available to their setting.



Key messages

It IS not the quantity of information — it is the
guality of what you provide

Ensure that all of the relevant and
appropriate agencies are involved with the
child — and this is evidenced/recorded

Ensure that a CRISP profile is completed
with at least one outside agency

Ensure that they meet the EHCP criteria



Further information...

Materials can be found on
http://www.birmingham.gov.uk/localoffer

Welcome to the Birmingham Local Offer for Special
Educational Needs (SEN) and disability


http://www.birmingham.gov.uk/localoffer
http://www.birmingham.gov.uk/localoffer

Further information...

http://www.birmingham.gov.uk/localoffer

Education, health and care plans

Involving parents and young people in
decisions

What to do if you're unhappy with a SEND
statement, assessment or plan (appeal process)

Professionals working with children requesting
an Education. Health and Care Plan assessment

SEN transfer to EHCP


http://www.birmingham.gov.uk/localoffer
http://www.birmingham.gov.uk/localoffer
http://www.birmingham.gov.uk/localoffer

Guidance and information = ) &aie

Education

Birmingham
.’ | City Co%ncil

.'/Mﬂshm City Council

.'/a;.-.; .................
Birmingham'’s
Education, Health an
Care Pathwa;a 2 Toolkit for the Education

Health & Care Pathway




Pupil and School Support ) Acesste.

Thank Youl!
A

lisa.mcintyre@birmingham.gov.uk

Partners on the pathway to a positive future for children and young people


mailto:lisa.mcintyre@birmingham.gov.uk

