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Aims of session  

              To  raise awareness of the needs of EAL            

     writers.   

 

              To provide key messages to help support  

              your practice in school.                                                                                                                          

 

              To share practical ideas to help   

              identify and address needs of EAL writers.         



Task facing the EAL Learner  

• Learn a new language 

 

• Learn the curriculum in the new 

language 

 

• Use the new language to develop 

new concepts, many of which are 

abstract 

 

• Use the new language to develop 

literacy skills 



Assessment  

Please have a read through 
sample of EAL pupil’s 
writing provided.  
 
What are your thoughts?  
If you were feeding back to 
this pupil what would you 
say?  



What we refer to…   

Writing 

Spelling 

Handwriting 

Composition 

Grammar/  
Punctuation 



1. Meaning  

• Is the overall meaning clear?  

• Are the main ideas developed?  

• Does the writing reflect the writer’s 

other recent language experiences? 

e.g. what she/he has talked about in 

class?  

• What is your overall impression 

compared with other things that the 

learner has written?  



Meaning – early writing    

‘Chip off the old block’ a cuneiform 

inscription  



2. Text type   

• What kind of writing is this?  

• Is it appropriate for the writer’s 

purpose?  

• Has the writer written this text 

type before?  



Graphic Organisers  



3. Structure  

• Is the overall structural 

organisation appropriate to the text 

type?  

 

• Are there any stages  

   missing?  

 



A partnership   



Speaking Frameworks 

Giving prompts and ideas to support 

responses – oral and then written 
 



Speaking Frameworks 

Sentence starters 
 



Speaking Frameworks 

Sentence frames  
 

One similarity 
between … and … 
is that … 

A key 
distinction 
between … 
and … is that 
… 



4. Cohesion  

• Are the ideas linked with the 

appropriate connectives?  

• Is there an appropriate variety of 

these connectives being used?  

• Are pronouns used correctly?  

• Do pronouns have a clear referent?  



5. Vocabulary  

• Is appropriate vocabulary used?  

 

• Is there appropriate semantic 

variety? e.g. a good mixture of 

‘saying verbs’ in a narrative text  



What kind of words do we teach? 

 

Tier 3 

Unusual  

Subject specific words  

E.g. sodium, apparatus, 
photosynthesis 

Tier 2 

Useful, common but difficult words which can be used 
across different situations 

Words explaining a concept in greater detail, e.g. 
Agony, impatient, horrendous, exaggerate 

Vocabulary for learning used across many or all 
subjects, e.g. Estimate, summarise, explain, design 

Tier 1 

  Basic words that rarely need to 
be taught  

E.g. house, playing, boy 

Often 

taught  

No need 

to teach 



Robust vocabulary teaching 



6. Grammar  

• Is sentence grammar accurate?  

• Is there:   

subject verb agreement?  

correct use of tense?  

correct use of word order?  



7. Punctuation/spelling  

• What punctuation has been used and is 

the punctuation appropriate? 

 

 

 

 

• Is the spelling accurate?  

• If the writer does not produce correct 

spelling, what does s/he know about 

spelling?  



Assessing EAL Writing   

1. Is the overall meaning clear?  

Are the main ideas developed?  

Does the writing reflect the writer’s other recent 

language experiences? i.e.  What s/he has read or 

talked about in class?  

What is your overall impression compared with other 

things that the writer has written?    

2.  

 

What kind of writing is this?  

 

Is it appropriate for the writer’s purpose?  

 

Has the writer written this text type before?  

3.  

Is the overall structural organisation appropriate to 

the text type?  

 

Are there any stages missing?  

 

4. 

Are the ideas linked with the appropriate 

connectives?  

Is there an appropriate variety of these connectives 

being used?  

Are pronouns used correctly?  

Do pronouns have a clear referent?  

5.  

Is appropriate vocabulary used?  

 

Is there appropriate semantic variety? e.g. a good 

mixture of ‘saying verbs’ in a narrative text  

 

6.  

Is sentence grammar accurate?  

Is there:  subject verb agreement?  

                correct use of tense?  

                correct use of word order?  

 

 

7.  

What punctuation has been used and is the 

punctuation appropriate? 

Is the spelling accurate?  

If the writer does not produce correct spelling, what 

does she or he know about spelling?  

 

Reflecting and assessing on a piece of writing is best 

done in this order so that the mistakes EAL learners 

often make do not cloud judgement about the value of 

what they have produced.   



Planning for Learning 



Planning for Language  

Planning for 

learning – 

what is my 

learning 

objective/ 

outcome?  

Planning for 

language – 

Functions? 

Structures?  

Vocabulary?   

Success 

for EAL 

learners 



Planning EAL Writing   

Backwards Mapping – planning for writing  

What kind of written outcome do you want your students to produce?  

What subject knowledge do they 

need?  

 

 

 

 

What style/genre knowledge will 

they need (scaffolds?) 

What grammatical knowledge will 

they need?  

What specialist vocabulary will 

they need?  

 

 

 

 

 



Brain Research  

• Up to the age of 11 years the brain is 

150% more active in acquiring 

language. 

 

• Act of talking and thinking increases 

the number of connections and cells 

that build the brain. 

 

• Talk fuels brain development.  

 



Speaking Frameworks 

Some people think that... 

but I think... 

  

  

In my opinion... 

I disagree with... 

because... 

  

  

  

I think that... 

In my opinion... 

  

  

  

I believe that... 

That is a good point and 

also/but... 

  

  

In response to that 

comment I would say... 

I have come to the 

conclusion that... 

  

  

I would like to add... 

Ways to initiate and respond 

to discussion – social cues 

and formal language  



Organisation and Structure 

Scaffolding: 

• Visual support 

• Cloze procedures 

• Genre scaffolding 

• Joint construction 

• Teacher and Peer feedback 

• Grammatical scaffolding 

• Writing frames 

http://www.enchantedlearning.com/graphicorganiz

ers/ 

 

http://www.enchantedlearning.com/graphicorganizers/
http://www.enchantedlearning.com/graphicorganizers/
http://www.enchantedlearning.com/graphicorganizers/


Organisation and Structure 

Writing frames 



Substitution Tables 

Teacher models sentences with various choices in a 

tabular form. Learners generate their own sentence 

following the set pattern. 

https://www.youtube.com/watch?v=1zEm4FB_OEk 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRw&url=http%3A%2F%2Fwww.eficts.norfolk.gov.uk%2Fschoolwebsites%2Fvalley%2FDepartments.asp%3FACTION%3DVIEW%26PAGE%3DUseful%2BLinks%26ID%3D62%26DPAGE%3DEAL%2Bsupport%2B%2526amp%253B%2BRWI%2BProgramme%26COLOUR%3Dblue&ei=0HiWVcrxJsve7Aa5j7_gAw&bvm=bv.96952980,d.ZGU&psig=AFQjCNHBLErU71teIPzNusnNQ3irwGJeXw&ust=1436011008683700
https://www.youtube.com/watch?v=1zEm4FB_OEk


 Pupil and School Support 

Partners on the pathway to a positive future for children and young people  

If you require any further 

support or have any queries:  
manjit.hayre@birmingham.gov.uk 

 


