
The Distinctiveness of EAL 

Dr Frank Monaghan 
School of Languages and Applied Linguistics 

The Open University 

 
Birmingham Pupil and School Support 

EAL Conference 
June 7, 2018 



Overview 

• A brief history of EAL 
• Some stats 
• Some stories 
• Policy responses 
• The distinctiveness of EAL 
• Creating a supportive classroom for new arrivals 
• Finding support: NALDIC and beyond 



A brief history of EAL 

or 

How did we get here? 





A potted history of ‘new’ arrivals 
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A potted history of ‘new’ arrivals 



A potted history of ‘new’ arrivals 



A potted history of ‘new’ arrivals 
• 1950-70s: arrival of West Indian and 

Asian families to meet needs of 
public services and fleeing 
persecution, war and famine. 

2004: EU accession 
states – free 
movement. 

1980-2000s: Refugees from 
war zones – Kosovo, 
Somalia, Iraq, Afghanistan, 
Syria 



Some stats 



Data available from: https://www.gov.uk/government/collections/statistics-school-and-pupil-numbers  

Primary: 20% 

Secondary: 16% 
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http://www.migrationobservatory.ox.ac.uk/resources/briefings/testing-demographics-of-young-migrants-in-the-uk/ 
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• A majority (78%) of 3-15 year olds with another first language were 

reported as speaking English well or very well, by the household 

member filling in the Census form. 

 

• In total, 88% of 3-15 year old foreign-born children spoke English 

well, very well, or as a native speaker.  

 

• Among all children (both UK and non-UK born) who did not speak 

English well or very well in 2011, the majority (55%) were 3 to 4 years 

old. 

 

• Among young adults aged 16-24, 60% reported having a different 

first language, of whom 87% spoke English well or very well. 

2011 Census data: 54% of foreign-born children aged 

3-15 years old did not have English as their first 

language. 
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https://www.gov.uk/government/statistics/revised-gcse-and-equivalent-results-in-england-2014-to-2015  

Percentage of pupils achieving 5+ A*-C GCSEs  

including English and Mathematics by ethnicity 

% Boys % Girls 

1 All pupils 52.5 61.8 

2 White British 52.4 61.7 

3 White: Gypsy/Roma 7.7 9.6 

4 Mixed: White/Black Caribbean 43.6 53.7 

5 Mixed: White/Asian 63.6 69.9 

6 Asian: Indian 69 75.5 

7 Asian: Pakistani 47.8 55.7 

8 Asian: Bangladeshi 58.3 60.3 

9 Black Caribbean 39.3 52.4 

10 Black African 50.6 60.8 

11 Chinese 70.4 82.9 
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https://www.gov.uk/government/statistics/revised-gcse-and-equivalent-results-in-england-2016-to-2017  

Average Attainment 8 Score per pupil 2016/17 

Location L1 English EAL 

England 46.3 47.7 

Birmingham 46.4 45.6 

Warwickshire 48.7 52.8 

Dudley 44.0 41.0 

Sutton 54.7 61.8 

Peterborough 43.2 40.0 

London 48.7 49.6 
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https://www.unboundphilanthropy.org/sites/default/files/EAL_and_educational_achievement2_0.pdf  

EAL attainment – impact of age of new arrival 

• EAL students with English as their main language who were born 

in the UK or arrived age 0-4 do not differ significantly in 

achievement at age 14 from English only speakers.  

 

• Within all groups, attainment at age 14 is lower among students 

who have very recently arrived in the UK at age 11-14.  

 

• EAL students who still have a language other than English as their 

first or main language at age 14 achieve lower scores, regardless 

of when they arrived in the UK. 

 

• The associations weaken somewhat by age 16, reflecting greater 

than average progress by EAL. However, students with a main 

language other than English still lagged behind, particularly those 

who had entered age 11-14 (Strand et al, 2015) 
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Having English as an additional language is strongly associated 
with being identified as having SLCN in the early stages of 
education. 
Ethnic over- and under-representation for both SLCN and ASD is 
pronounced: 
• A child in one of the Black groups is almost twice as likely to be 

designated as having SLCN than a White British pupil. 
• Overall pupils identified as EAL are almost half as likely to be 

identified with ASD as those with English as their first 
language. 

The Better Communication Research Programme: Improving provision for children and young people with 

speech, language and communication needs Department for Education Summary Report (2012) 

EAL and SEN 

https://www.education.gov.uk/publications/eOrderingDownload/DFE-RR247-BCRP1.pdf
https://www.education.gov.uk/publications/eOrderingDownload/DFE-RR247-BCRP1.pdf


The Guardian, 26-02-2013 



Some stories 



The MP 



The Communities Secretary 

If we don’t get our resident 

population with an 

understanding of English, 

then they become a 

subclass that is virtually 

unemployable or are stuck 

in a ghetto. We should not 

be turning people out of 

our schools who aren’t able 

to speak English like a 

native. 

 
Eric Pickles, The House, 09-03-12 



Eric Pickles on Question Time explaining why he claimed 

expenses for a second house just 37 miles away from his 

family home. 



Comment: 

When Labour came into power the open 

door immigration policy was designed to 

'change the face of the country' forever. 

That was admitted by the Labour party 

themselves and boy haven't they? 

If millions of people descended on an 

African country and made the locals 

minorities it would be called genocide 

wouldn't it? 



Policy Responses 



The Bullock Report (1975) 

‘No child should be expected to cast 
off the language and culture of the 
home as he crosses the school 
threshold, and the curriculum 
should reflect those aspects of his 
life’ (§20.5) 



The Bullock Report (1975) 

• ‘the adjustment of immigrant children to 
their new environment and to learning 
elementary English is only the beginning of 
what for most is a long process. It is a 
process that consists primarily of learning to 
live in or between two cultures, and of 
learning to handle two languages or 
dialects. (§20.2) 



The Bullock Report (1975) 

‘Every school with pupils whose original language is not 
English should adopt a positive attitude to their 
bilingualism and whenever possible help maintain and 
deepen their knowledge of their mother tongue.’ 
(§20.17) 
 

In the secondary school, pupils who are past the initial 
stages of learning English need help in coping with the 
linguistic demands made on them by the various 
specialist areas of the curriculum. To this end there 
should be close cooperation between subject teachers 
and language specialists. (§20.12) 



June Derrick (1977) The Language Needs of Minority Group Children: 

[the child should] ‘become “invisible”, a 
truly integrated member of the school 
community, sharing the traditional 
curriculum and participating in regular 
classes as soon as possible’ (p. 16) 



The Swann Report (1983) 
The Calderdale Report (1986) 

The Burnage Report (1989) 

• ‘The needs of learners of English as a second language should be met 
by provision within the mainstream school as part of a 
comprehensive programme of language education for all children.’ 
(Part V, 5.3) Separate provision in language centres regarded as an 
example of institutional racism. 



Moving into the Mainstream, Jill Bourne, (1989) 
Bilingual Learners and the Mainstream Curriculum, Josie Levine (1990) 

• Second language acquisition to be seen: ‘as part of a continuum of 
language development, not in itself a very different process from 
extending the repertoires of a first language across an increasingly 
differentiates range of domains. (JB, p. 64) 

• Provision for bilingual learners must be intent upon: Integrating 
learning and language learning; engendering self-confidence, and self 
and inter-group respect; being positive to pupils’ identities and 
cultures; not ‘selling short’ any of the students.’ (JL, p. 277) 



What are we doing here now? 



EAL in the National Curriculum 

4.5 Teachers must also take account of the needs of pupils whose first 
language is not English. Monitoring of progress should take account of the 
pupil’s age, length of time in this country, previous educational experience 
and ability in other languages.  

4.6 The ability of pupils for whom English is an additional language to 
take part in the national curriculum may be in advance of their 
communication skills in English. Teachers should plan teaching 
opportunities to help pupils develop their English and should aim to 
provide the support pupils need to take part in all subjects. 

 
https://www.gov.uk/government/publications/national-curriculum-in-england-framework-for-key-stages-1-to-4  
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The distinctiveness of EAL 



The bilingual learner 

Cognitive development 

 The learning context 

The sociocultural context 



What new arrivals have to learn 

Sociocultural processes 

•Emotional responses to school 

•Experience of prejudice and 
discrimination 

•Group status 

•Acculturation vs. assimilation 

Cognitive 

development 

•Before/outside 

schooling 

•In/through  

schooling 

Academic development 

•All curriculum areas 

•Succeeding years lead to 

dramatic expansion of 

vocabulary, sociolinguistic, 

and discourse dimensions to 

higher cognitive levels 

Language 

development 

•Acquisition of oral and 

written system 

•Pragmatics 

•Paralinguistics 

•Discourse 



The EAL Learner’s task 

KS1 KS2 KS3 KS4 

English 
language 
learning  
required for 
school 
attainment 

Starting point 

The EAL learner has to catch up 
from a different starting point.  
The later the start, they harder 
the catch-up is likely to be. 

KEY 
Average pupil progress 
Required EAL progress 
Lower EAL progress 



The Cummins Quadrants 

Cognitively undemanding 

Cognitively demanding 

Context  
embedded 

Context  
Reduced 



Assessing New Arrivals 

• DfE Proficiency scales 
• https://ealresources.bell-foundation.org.uk/sites/default/files/document-

files/DfE%20school%20census%20proficiency%20in%20English%20scal

e.pdf  

• Hounslow EAL Assessment Pack 
• http://www.ealhls.org.uk/product/eal-assessment-pack-listening-and-

speaking/  

• NASSEA Assessment framework 
• http://www.nassea.org.uk/eal-assessment-framework/  

• Bell Foundation EAL Assessment 

framework 
• https://www.bell-foundation.org.uk/eal-programme/teaching-

resources/eal-assessment-framework/  
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EAL Assessment Framework 

• EAL assessment should aim at ensuring that all 

learners achieve their full potential, with particular 

reference to English language development.  

• The assessment and evaluation framework 

should be primarily formative in purpose.  

• It should indicate what a pupil can do, inform 

curriculum provision, and enable diagnosis of 

needs and individualisation of learning, so as to 

promote potential development. 



EAL Assessment – key factors 

• Age  

• First language educational history  

• First language literacy  

• English language proficiency  

• English-medium schooling experience  

• Academic track record  

• Family and community circumstances. 



EAL Assessment Framework 



Creating a supportive classroom for 

new arrivals 



 

• What makes a classroom supportive 

for new arrivals? 
 

DISCUSSION POINT 



A supportive classroom for new arrivals 

• A positive attitude towards children’s L1 

• Frequent opportunities for individual 

interaction with the teacher 

• Planned opportunities for meaningful 

interaction with peers 

• Bilingualism and biculturalism as overall 

objectives 

Yangguang Chen (2009) Language support for emergent bilinguals in English mainstream schools: an observational study, 

Language, Culture and Curriculum, 22:1, 57-70 

https://doi.org/10.1080/07908310802696550  



A supportive pedagogy for new arrivals 

• Activate prior knowledge 

• Provide comprehensible input 

• Encourage talk and collaboration  

• Pay attention to form, function and 

language choices 

• Scaffold reading and writing 



Der Wasserkreislauf 

https://www.google.co.uk/search?biw=1815&bih=861&tbm=isch&sa=1&ei=84ChWpKFBMLbgAaUlbjQDw&q=water+cycle+Germa

n&oq=water+cycle+German&gs_l=psy-ab.3...184823.185632.0.186937.6.6.0.0.0.0.52.238.6.6.0....0...1c.1.64.psy-

ab..0.2.89...0j0i8i30k1j0i24k1.0._Wk0w3d0KF8#imgrc=mIjS0_wKfyvIeM:  



The Water Cycle 

https://www.google.co.uk/search?tbm=isch&q=Der+Wasserkreislauf&spell=1&sa=X&ved=0ahUKEwjCxcvXr93ZAhXL

LsAKHbcyC6kQBQgzKAA&biw=1815&bih=861&dpr=1#imgdii=0fTIQ-54h4lxRM:&imgrc=vwx0nU_AgokH2M:  
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The Water Cycle 

https://www.google.co.uk/search?tbm=isch&q=Der+Wasserkreislauf&spell=1&sa=X&ved=0ahUKEwjCxcvXr93ZAhXL

LsAKHbcyC6kQBQgzKAA&biw=1815&bih=861&dpr=1#imgdii=0fTIQ-54h4lxRM:&imgrc=vwx0nU_AgokH2M:  

sun 

clouds 

rain 

rivers 

https://www.google.co.uk/search?tbm=isch&q=Der+Wasserkreislauf&spell=1&sa=X&ved=0ahUKEwjCxcvXr93ZAhXLLsAKHbcyC6kQBQgzKAA&biw=1815&bih=861&dpr=1#imgdii=0fTIQ-54h4lxRM:&imgrc=vwx0nU_AgokH2M
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The Water Cycle 

https://www.google.co.uk/search?tbm=isch&q=Der+Wasserkreislauf&spell=1&sa=X&ved=0ahUKEwjCxcvXr93ZAhXL

LsAKHbcyC6kQBQgzKAA&biw=1815&bih=861&dpr=1#imgdii=0fTIQ-54h4lxRM:&imgrc=vwx0nU_AgokH2M:  

evaporation 

condensation 

precipitation 

collection 

https://www.google.co.uk/search?tbm=isch&q=Der+Wasserkreislauf&spell=1&sa=X&ved=0ahUKEwjCxcvXr93ZAhXLLsAKHbcyC6kQBQgzKAA&biw=1815&bih=861&dpr=1#imgdii=0fTIQ-54h4lxRM:&imgrc=vwx0nU_AgokH2M
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The Water Cycle 

https://www.google.co.uk/search?q=water+cycle+English&source=lnms&tbm=isch&sa=X&ved=0ahUKEwiaus7Krd3Z

AhWCCcAKHVhaCSEQ_AUICigB&biw=1815&bih=861#imgrc=YCaHVCWE5Y8meM:  

https://www.google.co.uk/search?q=water+cycle+English&source=lnms&tbm=isch&sa=X&ved=0ahUKEwiaus7Krd3ZAhWCCcAKHVhaCSEQ_AUICigB&biw=1815&bih=861#imgrc=YCaHVCWE5Y8meM
https://www.google.co.uk/search?q=water+cycle+English&source=lnms&tbm=isch&sa=X&ved=0ahUKEwiaus7Krd3ZAhWCCcAKHVhaCSEQ_AUICigB&biw=1815&bih=861#imgrc=YCaHVCWE5Y8meM


Talk and collaboration 

Barrier games and jigsaw activities: 

 
https://ealresources.bell-foundation.org.uk/resources/black-death-europe  
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What’s the difference between a rectangle and 

a parallelogram? 

A parelelagram bends ... (Menelick) 

A parallelogram slightly leans. But a rectangle is straight with two equal sides. (Ellen) 

A parallelogram has 2 short sides and 2 long sides as well but the short sides go a bit 

like diagolone. (Joynub) 

A rectangles sides are horizontal and vertical but a parallelograms side lines are 

diagnal. (Amir) 

The differance between a rectangle and a parallelogram is that the parallelogram goes 

side ways and turns into a different shape and if it didn't go side ways it would have 

been a rectangle. (Razia) 

... a parallelogram is like a rectangle but it is pulled at two corners ... (Jacklyn) 

a rectangle is a 4 sides It's shot. a Parallelogram is sthreching and it look like a door. 

(Munira) 

A parallelogram is a lettel same as a square. But parallelogram looks like if it is 

came fould [folded]. (Shupi) 



Finding support: NALDIC  

and beyond 



Journals and blogs 



Useful books 



Free EAL resources 

www.elsp.ie  

https://ealresources.bell-

foundation.org.uk/  

http://www.collaborativelearning.org/  

http://www.elsp.ie/
https://ealresources.bell-foundation.org.uk/
https://ealresources.bell-foundation.org.uk/
https://ealresources.bell-foundation.org.uk/
http://www.collaborativelearning.org/


Migration Observatory 

http://www.migrationobservatory.ox.ac.uk/resources/  

http://www.migrationobservatory.ox.ac.uk/resources/


NALDIC 



NALDIC 



Social media 



Regional Interest Groups 



NALDIC 
• National Association for Language Development in the 

Curriculum 

• NALDIC website: www.naldic.org.uk  

• EAL Journal and blog: https://ealjournal.org/  

• EAL-bilingual Google group: 

 eal-bilingual@googlegroups.com  

• Twitter: @EAL_naldic  

• My particular thanks to Catharine Driver for some of 

the examples and slides! Follow her on Twitter - 

@catharineEAL   

• You might also want to follow Diane 

Leedham – @DiLeed 

http://www.naldic.org.uk/
https://ealjournal.org/
mailto:eal-bilingual@googlegroups.com
mailto:eal-bilingual@googlegroups.com
mailto:eal-bilingual@googlegroups.com


So what is distinctive about EAL? 

• The students 

• Schools 

• The curriculum 

• Policy 

• Society 

• You! 



www.naldic.org.uk 

谢谢你！ 


