Rajendra – difficulty with phonological skills. 

Overcome by additional support in areas such as rhyming, phoneme identification and some support on correct pronunciation. His rapid progress clearly indicated he was not dyslexic, as his problems were due to a lack of practice and not a ‘difficulty with the acquisition’. 

Jose – over-reliance on sound-letter conversion rules due to an underlying weakness in phonological and orthographic processing.

Continuous monitoring (assessment through teaching) suggested he had a ‘difficulty in the acquisition’ of these new skills, and that his difficulties were consistent with somebody who is dyslexic. His difficulties were not identified while learning Spanish since the deficit area (e.g. rhyming and orthographic) are not required until much later in the Spanish language.

Sai – difficulty decoding new words, spelling by analogy.
Two of his peers (i.e. pupils of the same age and similar language learning background) were tested as well as Sai. They had similar results in the tests based on phonics. The problem arose because all three came from Hong Kong where the fundamentals of phonics are largely ignored and rote learning is key. The school’s assumption was that because the students had been immersed in an English Language learning environment for at least six years, they must have been taught the principles of phonics. The recommendation was to put all three through a phonics course and monitor their advancement. Improvement in the two peers was rapid, but Sai did not respond to the intervention, suggesting he was dyslexic. 

Excerpts taken from Manchester Metropolitan University


