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Partners on the pathway to a positive future for children and young people



JTo be familiar with local guidance on
Dyslexia and how this relates to EAL
pupils

To understand when it is appropriate to
consider the Dyslexia Pathway for EAL

pupils
JTo consider the evidence required for
EAL pupils with literacy difficulties.




Access to Education’s Dyslexia
ldentification Process

Key points:

* Dyslexia ldentification
Pathway

Dyslexia Guidance:
An Assessment through Teaching Approach for the
« Assessment Through e B

s

Teaching
 October 2015

* Educational
Psychologists and Pupll
School Support




The foundation to Access to Education’s ’3 Accessto
Dyslexia ldentification Process Education

Word level difficulties are persistent and severe
despite appropriate learning opportunities within
an assessment through teaching approach (BPS,
1999) and pupils have made less than expected
progress following targeted interventions and the
Involvement of specialist support that has been
tailored to pupils individual needs (SEND CoP,
2015).


http://accesstoeducation.birmingham.gov.uk/index.php

The Current Practice in Birmingham

AZ2E will focus on identifying pupils who
have persistent and severe difficulties (at
the word level) as having dyslexia. Around 4
to 8% of the school population is estimated to
have dyslexia (Butterworth & Kovas, 2013) and
a similar estimate of prevalence is quoted by
Snowling (2013).



EAL in Birmingham (2013)

36,178 (42.9%) of Birmingham Primary school children have
a first language other than English.

25,882 (36.9%) of Birmingham Secondary school children
have a first language other than English.

So if there are 62,060 children in Birmingham whose first
language is other than English, where are the 2,482 (4%) —
4,964 (8%) Dyslexic EAL children?

As of March 2017, of the children identified with dyslexia at
the PSS Panel, only 7% of these children also had a first
language other than English. This is not representative of
Birmingham’s school population (36.9-42.9%).



ldentifying Dyslexia in EAL Learners

JTake into account the unique characteristics of each case

J EAL learners should not be prematurely labelled with
dyslexia (or SEND)

J A one-off assessment does not provide the most accurate
picture

dInterviews with family members
J Accurate measures of English language proficiency
U Early intervention

J Periodic measures in reading and oral language — if a gap
exists of widens, concerted effort on reading

(J Reading and writing proficiency in both languages



Case studies

 Look at the three case studies

* |f this was a child in your school, decide what
factors you may need to consider for each case

study pupil
* Decide what actions/intervention you may take

for this pupil Q
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A B C D E
New to Early Developing | Competent Fluent
English Acquisition | competence




The National Picture - SEND code of practice

EAL and SEN

‘Identifying and assessing SEN for children or young
people whose first language is not English requires
particular care. Schools should look carefully at all
aspects of a child or young person’s performance in
different areas of learning and development or
subjects to establish whether lack of progress is due
to limitations in their command of English or if it
arises from SEN or a disability. Difficulties related
solely to limitations in English as an additional
language are not SEN.” (6.24)



ldentifying Dyslexia in EAL Learners

v’ Accurate measures of English language proficiency
v’ Take into account the unique characteristics of each case

J EAL learners should not be prematurely labelled with
dyslexia (or SEND)

J A one-off assessment does not provide the most accurate
picture

JdInterviews with family members
d Early intervention

d Periodic measures in reading and oral language — if a gap
exists of widens, concerted effort on reading

JReading and writing proficiency in both languages



Gathering Pupil Information

English as an Additional Language (EAL proficiency code B-E)
If parent/carerinput is required®, this will need to be completed pnorto the final

assassment.

“Ascertain f an interpreteris required.

_ountry of Birth:

=chool Admission
Cate:

Length ot time in
]

Yearizroup on Entry:

Wain language spoken by the pupil:

EAL Language
Proficiency Code:

Flease state alllanguages exposadio at

home:

Languages read by pupilor
family: (note which is main}
Pupil:

Farmniby

Access to English at home’? (note in which tomn —
conversational, TV, extended famiby member)

Languages wntten by pupil or
family: (note which is mainj
Pupil:

Fanmihy:




Gathering Pupil Information

Lioes the pupil have tumion in languages otherthan English oui=ide school?

It previously educated abroad and in & language otherthan Englsh:

Atwhat age did the child star schoal?

When leaming in anotherlanguage, were concems everraised anound:

a) Reading Yes PO
by Speling Yes Mo
) Wrting fes Mo

Did the pupil receve any additional support to help with theirdifficulties?
individual support small group support in class support

Did the pupil have any support from outside professionals? E.g. Educsational Psychologist,
Speech and Language Therapist?

fas Mo

Pleasze specify:




ldentifying Dyslexia in EAL Learners

v’ Accurate measures of English language proficiency
v’ Take into account the unique characteristics of each case

v A one-off assessment does not provide the most accurate
picture

v’ Interviews with family members
v Reading and writing proficiency in both languages
J Early intervention

d Periodic measures in reading and oral language — if a gap
exists of widens, concerted effort on reading

J EAL learners should not be prematurely labelled with
dyslexia (or SEND)



Why do we need to know about
their L1 literacy proficiency?

‘Poor reading’ is a natural process when learning to read in another
language.

Being able to read in one’s first language is one of the most
important factors in learning to read in subsequent languages
(Cummins, 2003).

Limited exposure to literacy skills in home language can hinder
reading development generally and must not be confused with the
reading difficulties of dyslexia.

In monolingual settings, young EAL pupils are learning to read a
language they do not speak and cannot form mappings between
the words they read and their meanings.



Why do we need to know about their L1
literacy proficiency?

Different types of

orthographies: |
- Alphabetic (English, @
Spanish, Italian,
Arabic)
- Syllabic (Japanese) .
- Logographic (Chinese) Opoque  Tramshucent Transparent



As per the graduated approach....

‘Rather than speculating on the causes of
reading failure and waiting to see if poor
performance is because of dyslexia,
interventions should be provided early, and
each individual’s reading progress should be
monitored carefully.

Mather & Wendling, (2012)



English reading proficiency and EAL

Activity
‘An audit of the skills and knowledge associated with
reading proficiency.’

Complete the table using examples from within your
school if possible.
Tick where you would expect the difficulties to be

apparent. /



EAL and the Graduated Approach

SEND

New to English

S

Ta rgeted Ta rgeted




Assessment throwgh Teaching Pathway for the |dentification of Dyslexia

Graduated Approach

Step 1: Quality First Teaching
School delivers Cuality First Teaching
Has progress been made® [t yes continws

B riste myel of provigon. Evidence Nesded

_'_ School sble to evidencs Quality First Teaching

Step 2: Universal Support : .
nd L I 5 of
Clazs teacher,/parent has conosms e progness; = riversal SUpport, voice of young per=on

orowvide Universal Sunport. BNC parent.
Has progress been made? If yes continue
spprocnate level of provision.
Step 3: Targeted Support ) Schood abde to evidejoe Tageted Support, voice
Comoems confinue 50 schood Involves of YOURE person and parent.

SEMCo/schonl based specalist; provide
Targeted Suppart.
Has pragress besn made? o yes continge
sopropriate level of provision.

School abie to evidence Spedalist Suppart,

Step 4: Spacialist Support wirich ingicates specfic word level difficutties.
Concerms  oomtinue 50 school should  invole

mﬁ_mmfmdd:mm — — s Support et
ditficulty or justs specific literacy difficulty. Diecisicn to be made by professonal: is step S still
Has & general literacy difficulty been identifiegr it | ¥ | sppropriate? If yes, celiver soecalist mberverticn
yes ronbinue with tareeted and specinlist support slongsice step 5

‘o address o gress of dificutty.

Step 5a: Schoods to submit evidenos of sheps 1-4 which can be wsed within 3 consultation with the schoois
visiting EF andfor P55 Teadher. Specialist neacing andor speling support will be planned together to inciude
& standardised pre- and post- assessment carried out by EFS and/F55 and & targeted intervention camied
aut by schools.

Step 5o Specialist Resding and/'or Spelling Support:
At least G-months of spedalist reading and,for spefing
support implamiented and adaptations macde as nesded

Step Sd: Standardised post-assessment of word level skills, completed by PSS/EFS.

Siep 6 Review of all evidence from steps 1-5 bo inform report.
Possible Dutcomes:

1] Progress has been masde: continuse appropriste bevel of provision.
2] Despite all of the above, there is 8 persistent difficulty: dysiexis can be identified. Continue with targeted
and specaiized support to address all areas of difficuly.

- Accessto
¥ Education

Dyslexia is a staged
approach.

Dyslexia or SEN is
considered

SEN or EAL will be
considered


http://accesstoeducation.birmingham.gov.uk/index.php

ldentifying Dyslexia in EAL Learners

v Accurate measures of English language proficiency
v’ Take into account the unique characteristics of each case

v A one-off assessment does not provide the most accurate
picture

v’ Interviews with family members
v Reading and writing proficiency in both languages
v’ Early intervention

v’ Periodic measures in reading and oral language — if a gap
exists of widens, concerted effort on reading

v EAL learners should not be prematurely labelled with
dyslexia (or SEND)



EAL and Dyslexia is not about......
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Deborah.Beasley@birmingham.gov.uk
Lisa.Mclntyre@birmingham.gov.uk
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