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General Pupil Information
	Pupil Full Name:
Known as (if different):  


                      
	Year Group: 




      


           

	Date of Birth:
	Date:



	Current school:

If the child has attended another school in the last 2 years, please name:




	SEN Code of practice stage:           SEN Support / EHC Plan / Statement of SEN

	Looked After Child:  Yes / No
Submit most recent PEP review


Attendance 
	Current academic year (%): 
Previous academic year (%): 
Please provide print off from school system for all years


General medical needs
	Does the child have any medical needs that may impact on learning? Please tick and specify


	· Visual impairment


	· Hearing impairment 

	· Speech impairment (e.g. articulation difficulties)
	· Other (please specify)

……………………………………………….

	Provide reports from health professionals such as hospital consultant, speech and language therapist.

Included reports from (please specify)….…………………………………………………..............
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……………………………………………………………………………………………………………..


Any other significant factors which may have affected learning (now or in the past)

	


Outside Agency involvement

	Name of Outside Agency involved (tick all involved)

	Date from which involvement began (e.g. MM/YY) and nature of involvement e.g. pupil assessment/ INSET/CPD delivery.

	· Sensory Support Services
	

	· Pupil and School Support


	

	· Educational Psychology (specify whether Birmingham Local Authority or Independent)
	

	· Communication Autism Team


	

	· City of Birmingham Schools (CoBs)
	

	· Physical Disability Support Service


	

	· Speech and Language Therapist (specify whether NHS or Independent)


	

	· Other – please specify
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English as an Additional Language (EAL proficiency code B-E)
If parent/carer input is required*, this will need to be completed prior to the final assessment. 

*Ascertain if an interpreter is required.
	Country of Birth:


	School Admission Date:


	Length of time in UK:


	Year Group on Entry:

	Main language spoken by the pupil:


	Languages read by pupil or family: (note which is main)

Pupil: 

Family


	EAL Language Proficiency Code: 


	Please state all languages exposed to at home:

	

	Access to English at home? (note in which form – conversational, TV, extended family member)
	Languages written by pupil or family: (note which is main)

Pupil: 

Family: 


	Does the pupil have tuition in languages other than English outside school?



	If previously educated abroad and in a language other than English:
At what age did the child start school?

When learning in another language, were concerns ever raised around:

a) Reading                     Yes               No          

b) Spelling                      Yes               No

c) Writing                        Yes               No                          

Did the pupil receive any additional support to help with their difficulties?
individual support                   small group support                    in class support

Did the pupil have any support from outside professionals? E.g. Educational Psychologist, Speech and Language Therapist?
Yes                          No         

Please specify:
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Appendix 4: Parent/Carer consent form for the identification of dyslexia (PSS only)
Your child has been receiving support through an ‘assessment through teaching’ approach that has been delivered in school over a period of time. This graduated approach follows the statutory guidance for supporting children who are experiencing difficulties in learning (SEND Code of practice 2015). 

As part of this approach, advice has been sought from outside agencies, who have assessed your child and recommended a period of targeted intervention, followed by a reassessment.

As a school we now wish to make a referral to a Pupil and School Support teacher with a specialist qualification in dyslexia. The PSS teacher will review the evidence presented to establish whether your child has literacy difficulties at the word level which are ‘severe and persistent’ in line with the Access to Education dyslexia guidance and pathway, As a result, your child may or may not be identified as having dyslexia.

Your permission is required to enable the PSS teacher to review the evidence and discuss your child’s learning and progress with the school SENCO and other professionals already involved.

The PSS teacher will keep records of their involvement and will produce a written record of the consultation. Please note this information may be shared electronically.

I give permission for the Pupil and School Support Service to review and discuss evidence of the assessment through teaching approach that has been undertaken with my child. 

School:

Child’s Name:                                                       Date of Birth:

Name of parent/carer:

Signed:                                                                 Date:        
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Appendix 5: Parent/Carer’s Views Questionnaire 
How Does Your Child Learn?

Have you noticed any specific difficulties that your child experiences in reading and spelling?  What are they?

How long have these difficulties been present?

Does your child have difficulties in any other areas of learning?

Does your child have additional help at school? If yes, please tell us what this is.

What strengths does your child have in relation to their school work and learning?

Is there anything else that you would like us to know?
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Appendix 6: Child/Young Person’s Views Questionnaire (Step 5)

How Do You Learn?

Tick next to the face that shows how you feel:

	
	Reading
	Spelling

	
	
	

	
	
	

	
	
	


1. How confident do you feel about reading in front of your class/group?

	
	
	
	
	
	
	
	
	
	



2. How happy are you with your reading? 

	
	
	
	
	
	
	
	
	
	



3. How much do you enjoy reading?

	
	
	
	
	
	
	
	
	
	




4. How happy are you with your spelling?

	
	
	
	
	
	
	
	
	
	
















5. What help do you have at school?

	


6. What is working and not working?

	Working
	Not Working

	
	


Thank you for completing this questionnaire.

Evidencing the graduated response

· Evidence must be submitted for each step (depending on what is available historically and your school’s practice in terms of SEND systems you used) 
Step 1 example: The current class teacher has completed the QFT checklist (see attached). PSS have not observed the child in class. PSS delivered the Dyslexia training in 2014 and the current class teacher was employed by the school at this time and received the training.

	Stages of assessment through teaching


	Possible evidence to be submitted – One piece of evidence from each step.

	Step 1:  School delivers Quality First Teaching

	· Completed QFT checklist by class teacher/teaching assistants 
This could be completed by several teachers over the course of the pupil’s time at school.
· Lesson observation from PSS 
These could be historical or current lesson observations of the pupil that reflect good practice in terms of Quality First Teaching.
· Date of PSS Raising Awareness and Practical Strategies training  
Simply writing the dates will suffice.


	Step 2: Universal Support
Class teacher/parent has concerns re progress; provide Universal Support.
	· Evidence of IEPs or ITPs and reviews with parents (include dates)
IEPs that show Universal Support strategies. One example of this will suffice.
· One page profile with differentiation strategies, including use of ICT

A One Page Profile that incorporates Universal Support strategies. One example will suffice. If you have examples of changes made over time, this will also be acceptable.

· Examples of in class differentiation/lesson planning 
· L & L continuum (completed over time e.g. over the course of an academic year)


	Step 3: Targeted Support:

Concerns continue so school involves SENCO/school based specialist; provide Targeted Support.
	· Evidence of IEPs or ITPs (with review dates) with key skills being developed in small group sessions
IEPs/ITPs that show areas that targeted support have addressed and the impact of these.

· Evidence of training CPD for staff members delivering targeted intervention (if relevant) 

Training delivered by PSS staff shown via School Support Plan

· Provision Map(s) 
Showing the nature, frequency and impact of intervention (including baseline and outcome information e.g. HFWs, Toolkit progress)
· Exemplar copies of targeted teaching materials used e.g. print off from Word Shark/Probes.

	Step 4: Specialist Support 
Concerns continue so school should involve specialist services to provide assessment and consultation that considers a general literacy difficulty as opposed to specific literacy difficulty.
	· PSS SPARs must be submitted with assessment data (see Section J).

	Step 5: Specialist Reading and/or Spelling support
i.e. an evidenced based intervention from the list in Appendix 3 of the guidance. 
This intervention should be delivered in a 1:1.

NB: At this stage this might not be the same intervention taking place for the whole 6 months.
	All evidence must be submitted in this section. To include at least:
· An attendance register showing frequency of 1:1 intervention 

For some interventions this is not necessary i.e. dates are in book for Toe by Toe; dates are on the graph for Precision Teaching
· Evidence of 1:1 intervention work over time 

Copies of ratio graph for Precision Teaching; copies of several pages from Toe by Toe/Word Wasp over time. 

· Good practice to include: Observation of 1:1 intervention carried out by SENCO or PSS 




Appendix 1: Self Evaluation/Audit Tool 
High Quality Teaching checklist 

Teacher:





            Date: 


	
Planning and teaching to support literacy skills
	Consistently in place 
	Area for development 

	Clear planning of the role of additional adults in lessons – all adults support all groups of pupils during a series of lessons
	
	

	Supporting adults are well-briefed and clear about outcomes for pupils, therefore support is focused
	
	

	Differentiation includes multi-sensory approaches, and a range of teaching/learning styles
	
	

	Teaching and instructions chunked /broken down to aid understanding
	
	

	Clear questioning to check and/or to develop understanding
	
	

	Clear procedures for pupils to access help e.g. put hand up/ traffic light cards
	
	

	Spelling tests are short and differentiated
	
	

	Rhyming skills are taught visually and aurally
	
	

	Mnemonics are used as appropriate
	
	

	Cloze procedures are used
	
	

	Writing frames are used to support and develop writing skills 
	
	

	
	
	

	Classroom organisation 
	Consistently in place 
	Area for development 

	Pupils with additional needs are seated at the front, facing the board, enabling children to see and hear the teacher clearly
	
	

	Opportunities for peer support, through flexible groupings,  to allow pupils to work with their peers  
	
	

	Opportunities to work in a quiet area if required  
	
	

	Clearly labelled resources
	
	

	Attempts are made to minimise distraction/maximise concentration
	
	



	Texts and resources available in the classroom
	Consistently in place 
	Area for development 

	Reading level of text checked – appropriate to pupils skills
	
	

	Interest level of text checked
	
	

	Font is clearly distinguishable, e.g. Sassoon, Comic Sans including displays. Size 14
	
	

	Photocopies are clean and clear
	
	

	Frequent subheadings, shown in bold
	
	

	Diagrams and illustrations are clear, relevant and relate to the text
	
	

	Task management boards / planning templates as required 
	
	

	Children have opportunities for alternative methods for recording and reporting e.g. dictaphones, voice recorders
	
	

	Access to whiteboards / magnetic letters and boards
	
	

	Spelling aids – word / phonic mats, dictionaries, spelling log, spell checkers, alphabet arcs
	
	

	Opportunities to access ICT equipment for recording e.g. word processing programmes (e.g. Clicker 6), spell checkers.
	
	


	
Effective teaching and learning strategies 
	Consistently in place 
	Area for development 

	Teachers know and utilise a pupil’s strengths e.g. visual, auditory or kinaesthetic learning opportunities 
	
	

	Pupils are praised and reassured for their work
	
	

	Children reading and spelling aloud in front of class is voluntary 
	
	

	Effective reward system in place for the benefit of all pupils
	
	

	There is a positive supportive environment for all pupils. Learning tasks consider and address emotional needs of pupils.
	
	

	Instructions and statements are clear and without ambiguity 
	
	

	Explanations are repeated in different ways as required
	
	

	Timescale of a task is clearly stated, supportively with extra time allowed if necessary (ensuring this does not eliminate time for enjoyed activities e.g. break, lunch time) 
	
	

	Pre- and post-tutoring of relevant subject specific/ text specific vocabulary
	
	

	Subject specific words are linked to clear concepts
	
	

	Hand-outs and assistive technology are available to reduce the need to copy from the board
	
	

	Information and teaching points are shared, using bullet points and lists
	
	

	Colour is used as an identifier: colour coding, highlighting and colour blocks for focus
	
	

	New concepts are linked to previous techniques
	
	

	Assessment/marking criteria are clearly stated, including those for alternative formats
	
	

	Pupils are able to use diagrams and illustrations, bullet points and numbered lists to present their knowledge and understanding
	
	

	Children are asked how best they learn and this informs teaching
	
	

	Pupils are positively encouraged to ask questions
	
	


Pupil and School Support
Observation of Specialist Teaching (Step 5c)

	Staff member’s name:


	Pupil’s name:

	Year group:


	Session Focus: Reading/    Spelling/    Both


	Date of session: 


	Group size:



	Session preparation and planning                           √         Comments 

	Session plan prepared and available 
	
	

	Aims of the session are planned to address gaps in word level skills
	
	

	Aims of the session clear and form part of a planned teaching programme  
	
	

	High quality resources prepared prior to the session 
	
	

	Session delivered in an environment conducive  to learning
	
	

	
Session presentation and teaching methods

	Positive rapport established between pupil and teacher 
	
	

	Aims of the session made clear to the pupil
	
	

	Clear communication to support learning
	
	

	For published/evidence based interventions the session is taught as per the guidance. 
	
	

	Suitable multisensory approaches are used with adaptations if necessary
	
	

	Appropriate choice and use of teaching activities with due regard given to effective use of time (appropriate for the pupil) 
	
	

	Effective use of ICT and other resources to support learning (where applicable) 
	
	

	Opportunities for overlearning 
	
	

	Strategies used to develop self-esteem  
	
	

	Opportunities for the pupil to develop metacognition 
	
	

	Misunderstandings addressed and strategies provided to support independent learning within class
	
	

	Evidence of clear routines
	
	

	Session evaluation 

	The pupils response to the session is considered and recorded
	
	

	Evaluation of the session informs the planning of next steps for future teaching and support  
	
	

	
Comments: 
	

	

	
	

	Observer’s name: 



Assessment
School based attainment and progress data

· Submit school tracking data which shows progress across national curriculum subjects e.g. compulsory and foundation subjects.
· Print offs of data from school system such as SPTO, School Tracker, Classroom Monitor etc. will suffice. 
· Data can be historical to show lack of progress in literacy based subjects over time.

You may submit additional data such as:
· Language and Literacy Continuum data (ITP and/or TPT) can be submitted.

· Maths Toolkit data can be submitted.

Diagnostic Assessment (carried out by teacher/Teaching Assistant before and after specialist intervention)
	
	Carried out by (name teacher/ professional)
	Pre-intervention specify the date
	Post-intervention specify the date

	Language and Literacy Toolkit 
	
	
	

	Key Words
	
	
	

	Running Records
	
	
	

	Phonics
	
	
	

	Assessment probes (accuracy and fluency) 
	
	
	

	If EAL:

EAL Tracking data e.g. QCA Steps, PSS EAL Assessment Profile.
	
	
	


PSS SPAR - Please include SPARs from your PSS teacher

	Date of Pre-assessment SPAR
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