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Pupil and School Support


Pupil and School Support

 EAL & SEN Assessment Pathway
	
	Suggested procedure for EAL pupils causing concern
	Guidance/prompts

	Step 1: Expression of concern
	Identify person(s) expressing concern and describe reason(s) for concern.
	Ensure format for recording concerns is available which facilitates the clear identification of what the specific concerns are, the extent to which these concerns are impacting on the pupil, what has already been put in place and the impact of this. 
Possible resources:

· 4+1 questions

· In school referral form


	
	Suggested procedure for EAL pupils causing concern
	Guidance/prompts

	Step 2: Collecting background information
	Collect full background information for pupil.
	Ensure that the following information is collected:

· Date of arrival in UK

· Country of origin and route to England

· Is the pupil and family asylum seekers or refugees?

· Which languages are spoken by the pupil?

· Which languages are spoken by the family?

· Which languages are read by the pupil?

· Which languages are written by the pupil?

· How much access to English does the pupil have outside of the school setting?

· Does the pupil have tuition in languages other than English outside of school?

· What educational experiences does the pupil have prior to current setting?

· What is the pupil’s rate of current attendance and punctuality?

· Does the pupil have any medical conditions?

· Any traumatic events witnessed by the pupil prior to arrival in England? 

Possible resources:

· Pupil and School Support EAL Toolkit induction pack – Pupil information sheet

· Individual school induction guidelines


	
	Suggested procedure for EAL pupils causing concern
	Guidance/prompts

	Step 3: Collecting evidence
	Collect evidence/information to provide an overall picture of:

· The steps already taken in meeting the needs of the pupil, including teaching strategies and, in particular, strategies use to support pupils learning EAL.

· The pupil’s strengths and areas in need of development.

· The pupil’s level of English language competence

· The pupil’s progress over time. 


	Evidence may include:

a) Samples of work (with teacher’s comments), selected to show the pupil’s strengths, areas of difficulty and progression.

b) Assessment evidence – these may need to be teacher assessments if the pupil does not yet have the language proficiency to access formal/written test materials.  This may also be through specialist assessments (e.g. support services)

c) Observations of the pupil in a range of settings (e.g. literacy based lessons, non-literacy based lessons, unstructured times, etc.)

d) Language assessment information

e) Pupil views

f) Parental views

g) Conclusions from a review of current practice with reference to whether the pupil’s needs are being met in a supportive learning environment (e.g. High Quality Teaching). 

h)  Conclusions from a review of current practice with reference to whether the pupil is receiving appropriate EAL support.

Possible resources:

· PSS Co-ordinator training resources ( EAL audit, EAL Learning Walk, EAL Lesson observation)

· EAL environment Audit tools (e.g. Collaborative Learning, British Council, Naldic etc)

· PSS assessment profile

· PSS language assessment 

· Nassea EAL assessment framework 

· One Page Profiles

· 4+1 questions

· Learning Logs


	
	Suggested procedure for EAL pupils causing concern
	Guidance/prompts

	Step 4: Analysis of pupil data and evidence
	· The environmental factors that may be impacting on pupil progress taking into consideration information gained from:

· Review of current supportive learning environment

· Review of current EAL support

· Pupil’s background information 

· Parental views

· Pupil views

· 
	· When considering environmental factors that may be impacting on pupil progress consider aspects identified through environmental audits as areas of further development – are there a significant number of aspects identified?  Could these aspects be negatively impacting on the pupil’s progress? (Please note this process does not necessarily have to be followed for each individual pupil identified and should form part of the strategic approach to EAL across the school)
· Has the pupil’s level of conversational language led to misconceptions about their cognitive/academic language proficiency?

· Consider also the pupil’s background circumstances:

· How long have they been learning English for?

· How much exposure to the English language do they have?

· What might their prior learning experiences contribute to their picture of expected development?

· What impact might their previous experiences have on their readiness to learn?

· What stage of development is the pupil at in their home language and does this equate to their development of learning English?

· If the suspected SEND relate to areas other than cognition and learning, what evidence is there for these and does there need to be further involvement of relevant professionals?

· Consider what the pupils and parent’s think about the pupil’s learning.  Also consider what the social needs of the whole family may be and how these may impact on the pupil’s learning. 

	
	· The pupil’s strengths and areas in need of development taking into consideration information gained from:

· Samples of work

· Assessment information 

· Pupil observations

· Pupil views

· Parental views


	· Consider whether the pupil has areas of strength that could be used to support their development of weaker skills.
· Consider the samples of work gathered, 

· is there clear evidence that the work has been planned to address the language needs of the pupil
· Does the work demonstrate the level of support the pupil has been given to complete the work?

· Does the work demonstrate that a collaborative approach to learning has been specifically planned for?
· When considering the assessment information consider:
· Has the pupil been exposed to the teaching of all aspects covered on the assessment?

· Were appropriate access arrangements put into place and are these the pupil’s normal way of working?

· Are there patterns observed in the correct and incorrect responses to assessment?
· Are the results of the assessment used to support the appropriate planning of learning tasks so they are matched to the pupils’ academic language proficiency?

· What are the pupil’s views of their strengths and weaknesses?  What do they see as the purpose of school and what are their aspirations?

· What are the parents’ views of their strengths and weaknesses?  What do they see as the purpose of school and what are their aspirations?

	
	· The pupil’s level of English language competence taking into consideration information gained from:

· Specific language assessment

· Pupil observations in various settings

· Knowledge of background factors
	· Have you considered:

· The pupil’s background in learning additional languages (e.g. how many languages are they exposed to, how many languages can they speak? Etc)

· Is the pupils’ conversation language at a level that is masking their academic/cognitive language needs?

· Are the results of specific language assessments consistent with other areas of development?

	
	· The pupil’s progress over time. 

· School tracking data

· Language assessment information

· Observations of pupil

· Teacher assessment

· Specialist assessments


	· You need to consider:
· How does the learner’s progress on the school tracking data compare to other students of a similar background in the school setting?

· How does the learner’s progress on the school tracking data compare to other students of a similar background nationally?

· How does the learner’s progress on the school tracking data compare to the progress of SEN pupils?

· Has the pupil made progress in specific areas?
· Can the class/subject teacher provide other evidence of progress over time (e.g. samples of work, social/emotional needs)

· Have appropriate recommendations and/or interventions been put into place following any specialist assessments, and have these been monitored appropriately? 

	
	· The level and type of provision being put in place to support needs
	· Consider whether the support in place already, specifically meets the criteria for an distinct area of need outlined in the current Code of Practice.  For example:
· Communication and Interaction (this must specifically be difficulties that are not primarily caused by the lack of proficiency in English).  
· Cognition and Learning

· Social, Emotional or Mental Health Difficulties 

· Sensory/physical needs
· Further guidance around the specifics of these needs can be found in the COP, however each of these would require that provision be put in place that is different from and additional to other members of the class.  

· This provision should specifically be monitored and evaluated in terms of the impact of the provision.
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	Step 5: Identification of needs and provision
	Taking into account all the information gathered over time make an identification of needs as either:
1) Pupil assessed as having EAL needs only

2) No firm decision or more evidence needed

3) Pupil identified as having a learning difficulty (SEN) in addition to EAL needs that require SEN Support.
	Following the decision:
1) EAL needs only: Continue to provide EAL support across the curriculum

2) No firm decision or more evidence needed: Alongside further investigations ensure that provision put in place is carefully monitored and evaluated in terms of carefully selected criteria or outcomes for the pupil.

3) Pupil identified as in addition to EAL needs the learner also has a learning difficulty (SEN) with needs that require SEN Support: In addition to SEN Support the pupil may also require:
· EAL support to compensate for the impact of a communication difficutly on learning English as an additional language.
· Help in expressing, comprehending and using their own language, where English is not the first language. 




