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Supporting Advance Bilingual
Learners
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Partners on the pathway to a positive future for children and young people



AIms

* To identify the needs of Advanced
Bilingual learners

* To discuss strategies to support Advanced
Bilingual learners in the classroom

* To highlight the importance of an
Integrated Curriculum



Main themes?

Research

Classroom Talk

Group work
Writing

Reading




Cummins Framework

Cognitively demanding
(challenging)

Abstract

(concepts hard to
relate to real
experience)

High context

(relates to learner’s
experiences)

Cognitively undemanding
(not challenging)
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Activity
Use the cards to sort into the quadrant

you feel they fit the best.

Cognitively Undemanding

Engaging in conversation | Estimating the number
of candies in a jar
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Writing a list

Participating in art class
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- . Taking standardized tests
Cognitively Demanding



Main Principles

Demonstration Using Manipulatives

Modelling Mixed groupings

Use of Visuals Interactive Teaching

Graphic organisers

Role play




Classroom Talk

“Reading and writing float on a sea of Talk”

Language, the Learner and the School(1969), Penguin:Harmondswaorth

DIALOGIC APPROACH
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How?



Classroom Talk
Structure

Preparation Set Rules
Make Connections Assign Roles

Sense of shared purpose Teacher support

Bloom’s Taxonomy

Produce new or original work
e Design, assemble, construct, conje , develop, author, i

Justify a stand or decision
eva I uate appraise, argue, defend, judge, select, support, value, critique, weigh

Draw connections among ideas

difrerentiate, organize, relate, compare, contrast, distinguish, examine,
analyze experiment, question,tes
Use information in new situations
apply execute, implement, solve, use, demonstrate, interpret, operate,
schedule, sketch
7 Explain ideas or concepts
un d ersta nd classity, describe, discuss, explain, identify, locate, recognize,

report, select, translate

‘ : Recall facts and basic concepts
rememb er define, dupiicate, list, memorize, repeat, state



Classroom Talk
Modelling Talk for EAL learners

Disagreeing without upsetting others (That's an fascinating
idea, but...)

Competing to take turns without being aggressive (Could | just
clarify something here?)

Signposting a change of topic (Have you thought about...?)
Using modal expressions and modal verbs. These can express
tentativeness, probability, possibility and can be used in English
to soften the impact on a listener. Compare: ‘You are wrong!"
with ‘Could you be wrong?’
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Group Work

Working together to achieve more than what can be

achieved individually.

“Well designed and well run group work offers many
affordances for language learning and has important

advantages for second language development”

Gibbons, Pauline, ‘Scaffolding Language, Scaffolding Learning.’




Group Work

« Have you given clear and explicit instructions to the
students?

* |s there a clear outcome?

* |s the task cognitively appropriate to the learners?

* Are all students going to be involved constructively?
« Has an appropriate amount of time been allowed?

* Do the students know the rules of group work?



Group and Paired Work Across
the Curriculum

Paired
problem
Solving

Donut

Circles Hot seat

Talking Progressive Opinion
Points Brainstorm Clines

Picture
Sequencing




Activity

Match the descriptions of each activity to the
correct title.

Choose three activities described and
discuss how you could use them in any
curriculum area or topic
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Writing
“ The Teaching and Learning Cycle aims to foster active
student involvement and includes a focus on building the

field, modelling the genre, joint construction, and

Independent writing, along with targeted teacher scaffolding

that sets a student up for success.”




Writing

The structure of language and the
conventions of writing for Advanced Bilingual
Learners needs to be taught explicitly.

Students need to be encouraged to reflect
on how language is used for a range of
purposes and with a range of audiences.

Explicit teaching Is related to real life use.



Writing

>l &

Modelling
the
Genre

Independent
writing

Joint
Construction

Building

the Topic




Writing

Building
the Topic | 2

Choose a text that is similar to the

one that students will eventually

write:

* Read and show an example of the
genre to the student

* Draw attention to the ‘shape’ of
the text.

» Discuss purpose/organisation and
language features

e Focus on grammatical structures
and vocabulary

* Dictogloss

* Write up the main features of the
text for display

Focus on what the children have to write

about:

* mind mapping

* wallpaper activity

e question gathering

* shared reading

* Internet

* word wall

* Interviews

* Barrier Games

e Watch and video and complete an
information grid

* School Visit

Modelling

] the

Genre




Writing

Throughout the process, the teacher
and student constantly reread

together what they have written
(teacher guided): —

* Look at the structure of the text

 More appropriate vocabulary
needed?

* Grammar

» Spelling

* Punctuation

Joint

Construction

Lots of scaffolding up until this point.
Remind students:

* To do a first draft

* Self edit

W e Discuss with peers

ertlng * Discuss with the teacher

Independent




Assessing Pupils Writing

Analysing writien texts for advanced EAL
earners

Comments

and context

What kind of text is #? { 2 g. namrafive,
sxplanadion, procadure, report]

Whao wrote it?

For whom?

What is it about?

Onverall text organisation

Camn you identify stages - beginning, middle,
end?

Can you describe the function of each stage?

Text Cohesion

Are conjunchons’ connectives usad?

Are pronouns (e.g. this, if, hers) used to refer
backeards and forwards?

Dioes the vocabulary used help nk the
paragraph and sentences together?
e afical featy

Does the writer mainly use statements,
guestions or commands?

Are there pattemns in types of verbs used?
{23 doing, thirking, baing or hawvingl

Dioes the writer usa appropriate verb tensas?

Does the writer use long noun clauses?
(e.g. the old man who was sitling in the
comer

Are thare eome complex sentences with two
or more clauses?

Does the writer use prepositonal phrases to
show when, where or how things happen?

Vocabulary choices

Are there some specialist, subject content
words in the text?

Are there lots of descriptive words to modify
nouns and verbs?

Do the vocabulary choices carmy strong
feslings or emotions?

Layout and Script

ls the layout an important clus to meaning?
(E.g. uss of greafing in lafier or s-mai)

Are some pans of the text emphasised? (s.g
with builet points, boid, underiining)

The Hicest Day of my Lile - Autobiographical Writing - Fatma, Year 10
Fourth year in England and haven't seen my country from that time. Whoever
knows that | was going o come fo London to live and go to my country for
holiday except God! Do anyone knew that last time when | was there it was
guoing to be the same time after 4 years, No! said my sister which she borned in
England and my family was wishing fo see. She was happy about going fo see
her Nan's, no grandfather dead from when | was bomn, other when | was 10 or

11. I'mi really unhappy about not to see them.

Hoars to be there, but a reeson, don't believe that I'm going fo see my uncles,
Coasins, nans....after 4 years! In seroplane by dad his not coming, my sisters
crying that's his waming- not to love the biggest one, to love the smallest. His
guing to miss lovely food and drinks from my mother. Everyone was sleeping, I'm
nat! That's nice! W atching TV on my own, Turkish one it has it on Turkish
aeroplanse. Eaten the food like it's going to last but doesn't gonna come back
really like my country, don't know why maybe cause | don't live there or maybe
the culiwre, the air, the language or peoples. My ears doesn’t hear sound, air
goes down with my heart like my body stays and | go fast and fast. Aeroplana
stops really surprised Bke it my birthday, like I'm borning now and happy to bom

in this country and town

My cousins 0 changed taller than me so change height, weight and mind,

remambered me form first look aven she was small.



Activity

Look at Fatima's piece of writing.

Use the writing analysis tool to comment on
the first paragraph.

Feedback.

ps s




Reading

What skills to you need to be an effective
reader?

THE PAOMNNEHAL PWEOR OF THE
HMUAN MNID. Aoccdrnig to a rscheearch
at  Cmabrigde Uinervtisy, it deosn’t
mttaer in waht oredr the Itteers in a wrod
are, the olny iprmoatnt tihng is taht the
frist and lIsat [tteer be in the rghit pclae.
The rset can be a taotl mses and you can
sitll raed it wouthit porbelm. Tihs is
bcuseae the huamn mnid deos not raed
ervey lteter by istlef, but the wrod as a
wlohe.




Reading Strategles

Develop knowledge in relation Model good reading strategies

to the overall meaning of the » Engage readers actively with the text
text » Help learners to read more effectively
Prepare students for potential themselves

language, cultural or

conceptual difficulties

Remind students of what they

already know

Support students to make

predictions Before During
reading @l Reading

After
Reading

» Allow students to respond creatively to what they have read.
» Focus students more deeply on the information in the text.



Reading Strategies

Modelled Reading
« Pause and Predict
« Shadow reading
» Rereading for detalil
* Word masking
« Jigsaw Reading
e Summarising
« Skimming and scanning

Predicting the Visual

Predicting the main Ideas
Sequencing lllustrations
Storytelling in the Mother Tongue

Before
reading

« Story Innovation
« Story Map
 Time lines
 Hot Seat

* Freeze frames

* True/False



DARTS

Directed Activities Related to Texts

The more you read, the more things you will know.
The more that you learn, the more places you'll go.”

Dr. Seuss, "l Can Read With My Eyes Shut!“

DARTs are strategies that encourage learners to pay
attention to the way texts are constructed and
require them to process information whilst reading.




DARTS

Directed Activities Related to Texts

Text highlighting;

Prioritising and ranking;
Sequencing sentences;
Matching text to diagrams,
Matching phrases to definitions;

Matching sentence halves;
Filling in gaps In text (cloze);
True/false statements;
Sorting and classifying



DARTS

Directed Activities Related to Texts

Complete this graphic organiser using the article about
the eagle.

Graphic organiser for ‘The eagle’
Resource 2b

Name the four parts you think are most important

What if that part did not exist?




Summary

 Link to and build on what children bring to their
school: their language, culture understandings
and experience

* Provide the kind of support, or scaffolding, that is
responsive both to the particular language
development needs of second language
learners and the language demands of
mainstream curriculum

 Create classroom cultures that are future
orientated, where children are treated as the
people they can become.
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