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Overview of the Session

This session focuses on supporting learners to
develop academic language who are at the
new to English or early acquisition levels of
proficiency in English. It aims to give practical
suggestions for including language
development activities into the main body of

lessons.



Language Needs - Stages of Language
Acquisition

) Silent period — up to 6 months

iI) Basic Communication Skills — 2 years

$O AL

i) Academic Competency -5to 7/ yeors




EAL Proficiency Codes

New to English (A)

Early Acquisition (B)
Developing Competence (C)
Competent (D)

Fluent (E)



Proficiency in English (5.3.3)

New to English (Code A)

May use first language for learning and other purposes.
May remain completely silent in the classroom. May be
copying/repeating some words or phrases. May
understand some everyday expressions in English but
may have minimal or no literacy in English. Needs a

considerable amount of EAL support.



Proficiency in English (5.3.3)
Early Acquisition (Code B)
May follow day to day social communication in English and
participate in learning activities with support. Beginning to use
spoken English for social purposes. May understand simple
iInstructions and can follow narrafive/accounts with visual
support. May have developed some skills in reading and
writing. May have become familiar with some subject specific
vocabulary. Still needs a significant amount of EAL support to

access the curriculum.



Language Development - Theory

Language expert Jim Cummins distinguishes between
two types of language:

1. Basic Interpersonal Communicative
Skills (BICS)

« The skills to understand and take part in
conversations and activities
« QOccurs when there are contextual support

and props for language delivery (Baker
2006)
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Language Development - Theory

Language expert Jim Cummins distinguishes between
two types of language:

2. Cognitive Academic Language %%;i

Proficiency (CALP)

 The more formal language that is essential

for puplls to demonstrate what they have

earned or achieved

« Use of language in decontextualised
academic situations

« Required when using higher order thinking
skills
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Cummins Framework (1982)

A planning frame

Pupils will b= able ta:

* Generalise

* (Compare and contrast
*  Summarise

* Plan

s (lassify

*  (Give information
# Recall and review
+ Seek solutions to problems

-
{ Concrete

(Context embedded)

Pupils will be able to:
+ Name items

* Match

* [Retell

s Sequence
* Narrate

High Cognitive Demand
(Activities that require deep thinking) Pupils will:

J *  Argue acase

* |dentify criteria

* [Evaluate critically

* |Interpret information
*  Form hypothesis

* Apply principles

Abstract
{Context reduced)
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Low Cognitive Demand
{Activities that can be done without much




Examples of Activities - B Quadrant

Explanation and justification

Solution seeking, problem solving
Dramatic stories — reading and writing
Role play

Simple measuring skills

Giving instructions

Small group work

Turn taking

Demonstration

One-to-one work with a teacher or pupill
Interactive teaching techniques

Mixed ability groupings

Discussion

Jigsaws

Matching words with pictures and translations
Word welbs about class topics

Journal writing



Language Development - Theory

Tier 3
Unusual
Subject specific words

E.g. sodium, apparatus,
photosynthesis

Tier 2

Useful, common but difficult words which can be used
across different situations

Words explaining a concept in greater detail, e.g.
Agony, impatient, horrendous, exaggerate

Vocabulary for learning used across many or all
subjects, e.g. Estimate, summarise, explain, design

Tier 1
Basic words
e.g. house, playing, boy



Instead of ] 14 % ) l )/ children can say delighted or ecstatic.
Instead of ‘(:L l \/( children can say bestow or provide.

Instead of " children can say COMMuUNICAte or CONVETSE.

Instead of | | | { (" children can say considerate or politc.

»
Instead of fl I} (‘l children can say discover or locate.
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Types of Words

Tier 3
Unusual
Subject specific words
E.g. sodium, apparatus,

photosynthesis
/ Tier 2 \

Useful, common but difficult words which can be used
across different situations

Words explaining a concept in greater detail, e.g.
Agony, impatient, horrendous, exaggerate

Vocabulary for learning used across many or all
subjects, e.g. Estimate, summarise, explain, design

N /

Tier 1
Basic words
e.g. house, playing, boy



What this means in practice ...

" - Plan the vocabulary to be introduced.

- Always consider how you will embed
the context for the pupil.

-Ensure learning and activities are
broken down Iinto steps.

- Strip back the amount of words used
during direct instruction.

- Equally, ensure pupils have access to
high quality models of language
\ _through emersion. 4

\\




What it means in practice ...

- Use gesture / Makaton / Sign
- Supported English strategies to
help us focus on key vocabulary.

- Consider the use of images and
symbols for instructional
- language e.g. Widgtt,

\ 4




What it means in practice ...

Go from
strength

(6,
struggle




The importance of first language
development - Theory

First
Language
surface features

Second
Language
surface features

Common Underlying Proficiency




ook on which to
hang understanding
and with which to

grow new learnin




What is means in practice ...

Tier 3 language development
Make learning multi-modal to aid memory.
Use images, experience and demonstration.

Enable pupils to explore new concepts in their
home language.

Use translation tools for key words / concepts.

Send topic information home before starting
the theme In class — pre tutoring.

Use words in context and in a variety of
forms.
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-the amount a container can hold.

Container capacity 1 litre (1000mL)
Glass capacity 200mL

How many glasses could the container fill?
— 1000mL - 1 litre

Click —
repeatedly — 500mL
to check. —

— OmL

T

Glass capacity = 200mL

PRINT E
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Visual - Graphic Organisers Visual
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Vocabulary Continuum: Sad € Happy

1

Word Bank |
Sad, Happy, Depressed, Elated, Ecstatic, Overjoyed, loyous, Blue, Disappointed, Dejected, Apathetic,
Glum, Bitter, Cheerless, Cheerful, Unhappy, Down, Distressed, Wistful, Melancholy, Glad, Delighted,
Blissful, Merry, Jubilant, Blissful, Content, Mirthful, Discouraged, Sorrowful, Mournful, Jolly...
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Sentence Word Bunk: I
Products Reactants |
{ Oppossic Depends |

Types of Cells:

Reactants

Products

Organellc

Order

Clear
H STRUCTURE
Radiant ;

Fun

Blank

Landscape

Centre.

Personal

How to
Mind Map

Connect

Colour
Thinner 2

Print
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wlreative o
Movewent Composition in PE

‘What INSPIRED your ideas for 20 rouine?

How dic yout group PRESENT your rousine?, Howd iy group BLAN youst sedig?

How i your group POLISH your rousine?

What did you 6o to CREATE your routre?

Venn Diagram

Spider / Mind Map




Grammar - Cameron et al (2004)

« EAL learners might be helped with handling
formulaic phrases through a focus, across the
curriculum, on phrases as whole units rather

than only on words.

« EAL learners would benefit from the explicit
teaching of grammatical patterns

Meredith Ciciercha “ In order to use context to decipher an unknown
word you need to know 93% of the other words in the sentence.”



Progression in Language Structures

TOWER HAMLETS

Progression in Language Structures

Some suggestions for class teachers in planning for
children’s academic language development



What it means In practice ...

Sentence starters/Speaking Frames
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think of the time/day

é

think of the people

!..

what did you do

Wi,

think of the place

because/so

Last week...
Yesterday....
On Monday....

In the holiday..

At the weekend...

me
brother/sister
cousin

family

friend




Panic Boxes

What to include in a panic box
Items of familiarity to develop security and well being.

Activities that the pupil can access independently

« Colouring that has context — e.g. number recognition
« Matching and sorfing activities

 Word searches for key vocabulary

« Pictorial dictionary work

« Card sorts

« Picture cards with words to match with the word only
« Senftence starters / frames

« Audio books (with access to equipment to listen on)

\\-Hems of personal significance




EAL NEXUS

Search for Resources
Keywords
This is a pack of materials to support EAL learners
Diagram at a range of stages of English language
acquisition with writing up science investigations.
DRer— Itis suitable as a whole class resource for 12-14 Age Group
ki year olds, or as differentiation within a class for
O beginner EAL learners whose English writing is at ~None -
sentence level.
fripo ﬂ The Science investigations pack contains a range .
Hgkr of materials to support EAL learners with writing ——
up science investigations. There are PowerPoint N
. . . " o - One -
TP slides to support speaking and listening activities

prior to the writing task and then differentiated

writing frames to scaffold the writing up process.
The writing frames use slightly different colour schemes so they are easy to distinguish but otherwise
look similar so the difference in the level of support given is not immediately obvious.

Teaching Notes



Other Activities

Language games

Flashcard study

Listening to songs with their lyrics
Watching videos with English subtitles

Creating image collages/drawing to gloss

vocab lists

Going on YouTube word scavenger hunts



Useful ICT Resources

Clicker

Communicate in Print

Talking PENS/ Talking Whiteboards/ Talking Tins — (tts/
talking products)

Online Bilingual Books

ICDL International Children's Digital Library (App)
‘Our Story’/ ‘Book Creator’ (App)

‘Comic Life’ (App)

‘Pic Collage’/ ‘Phoster’/ ‘Halftone’ (App)

Flash Academy

Google Translate (App)

Kar2ouch



Useful Web Pages

v

/
/Other resources

http://www.eal-teaching-strategies.com/

http://www.eal-teaching-strategies.com/ict-teaching-
resources.html

http://amathsdictionaryforkids.com/dictionary.html

h(p://creativeed utech.com/products/kar2ouche/
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